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Abstract
To improve the pronunciation of fi rst-year and second-year university tourism students, 
pronunciation and shadowing activities were incorporated in the curriculum based around current news 
articles on tourism as a means to engage students  ʼ interest and motivation to broaden their English 
skills in the 2015 Spring Semester. Students were given a survey at the end of the semester. Both fi rst- 
and second-year students reported improved pronunciation and speaking rhythm as a consequence of 
doing the activities.
Keywords: pronunciation, motivation, fl uency
1. Introduction
Poor pronunciation can often lead to misunderstanding, which in turn can lead to communication 
problems. Many students in the Department of International Tourism at Toyo University go on 
internships abroad and enter careers where English is an important means of communication, for 
example, working in a hotel, or being a tour guide for Japanese in an English-speaking country or for 
English-speaking visitors to Japan. Most textbooks for teaching English as a foreign language feature 
limited and arbitrary pronunciation activities. To address this, 3 specifi c activities were incorporated in 
the curriculum of the fi rst-year Tourism English and second-year Advanced English classes in the 2015 
Spring Semester: pronunciation, shadowing, and a news article on a tourism related theme-recently 
reported in the media.  
The aim of the pronunciation activity was to address common pronunciation errors mainly focused 
on Japanese learners of English, but which also are problems for speakers of other languages. Common 
examples are lack of clear pronunciation difference between “l” and “r”, and “b” and “v” (these two 
pairs were additionally reviewed regularly owing to their common mispronunciation).  Shadowing 
was based around a current news article on tourism such as inbound tourism statistics, world heritage 
sites in Japan, and the challenges of attracting tourists to certain areas. Students shadowed the teacher 
(repeated sentences or phrases the teacher read), followed by extra practice in pairs. As an additional 
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speaking activity to engage the students, questions were introduced before and after reading and 
shadowing the article. 
The results were promising: most students reported improved pronunciation of the sounds focused 
on in the pronunciation activities, improved fl uency following the shadowing, and an interest in the 
content of the news articles.
2. Literature Review
2.1 Overview
This review covers problems for Japanese speakers (the native tongue of most of the students 
participating in the survey) in acquiring English pronunciation, and includes shadowing and motivation 
in language learning.
2.2 Japanese speakers
Japanese speakers have diffi culty in acquiring good English pronunciation for 2 main reasons 
(Thompson, 2001): Firstly, a limited phonetic range is used in the Japanese language. Secondly, the 
lack of jaw and lip movement when speaking Japanese is often adopted when producing English, 
hindering enunciation. Particular problems include: vowels such as / / as in full, and /u:/ as in fool; 
consonants such as /l/ and /r/, and the ‘th  ʼsounds such as / / as in think and / / as in then, which 
are absent from the Japanese language; consonant clusters (for example, table is often pronounced 
/teburu/); and rhythm, stress, and intonation, which need to be expressly taught.
2.3 Pronunciation
Cook (2008) laments pronunciation is usually taught incidentally as an extra activity or ad hoc 
correction rather than in the context of speech in general.  She adds that using the international 
phonetic alphabet can raise students  ʼawareness of correct pronunciation, therefore aiding self-learning. 
Pronunciation has also received less attention by linguists compared with grammar, vocabulary, and 
pragmatics (Lightbrown & Spada, 2013).  Moreover, the greater the difference between the learnerʼs 
native language and the target language, the more diffi cult it is to master the target languageʼs accent 
(Thompson (2001).
Second language learners with poor pronunciation may be discriminated against (Derwing and 
Munro, 2009) although the presence of an accent does not necessarily hinder intelligibility (Munro and 
Derwing, 2011). This may motivate some learners wanting to be part of a particular group to focus on 
improving their pronunciation (Lightbrown & Spada, 2013). On the other hand, other learners may not 
want to improve pronunciation for fear of being different from their native peers (Celce-Murcia et al., 
2010).  
It is suggested that learners wanting to improve their pronunciation should focus on instruction 
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together with exposure, experience as well as motivation rather than mastering individual sounds 
(Lightbrown & Spada, 2013). One instruction technique that includes exposure and experience is 
shadowing.
Celce-Murcia and colleagues (2010) note a number of factors affecting the degree to which learners 
may or may not improve pronunciation: learners  ʼage, the ability to code phonemes, learner attitude 
and motivation, and sociocultural and sociopsychological infl uences. Therefore, to improve learners  ʼ
pronunciation requires a number of considerations and techniques.
2.4 Shadowing 
Shadowing is a technique used in language learning to improve listening and speaking skills. 
The basic method is to listen and repeat as soon as you hear it. Hamada (2012) summarizes various 
shadowing techniques for listening, which differ in terms of how much is repeated in one instance 
(for example, everything a speaker says or a chunk of speech at a time), how many times something is 
repeated, whether the listening is purely audio or from a speaker reading, and whether the speaker is 
required to comment on the listening. 
Shadowing has also been adopted to improve oral fl uency in terms of pronunciation, rhythm, and 
intonation in a variety of settings. Hahn (2004) stresses the importance of teaching segmentals (stress, 
rhythm, and intonation) to increase the intelligibility of learners to others, thus improving their overall 
communicative competence. Derwing and Rossitor (2003) found that learners given lessons in stress 
and rhythm were considered easier to understand than those given lessons on individual sounds only. 
Ricard (1986) found shadowing by reading the script while listening improved fossilized pronunciation 
in advanced adult francophone learners of English. Mori (2011) found a combination of oral reading 
and shadowing improved the rhythm and intonation of Japanese learners of English. Hsieh and 
colleagues (2013) found improved intonation, fl uency, and pronunciation following shadowing by non-
native English students using My English Tutor (MyET) pronunciation software to evaluate pre- and 
post-test oral performance.
2.5 Motivation
Engaging students  ʼ interest improves general motivation to study. Dornyei (2001) makes the 
point that class materials should be relevant to the students in terms of their needs, background and 
experiences. Further, they should be at the level that students can grasp (Dornyei, 1994). Where 
English is being taught for specifi c purposes, authentic materials related to students  ʼfi elds should 
be used (Belcher, 2006). Ricard (1986) suggests selecting topics that are timeless or relevant to the 
students  ʼfi eld for shadowing. 
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3. Method
3.1 Participants and setting
The participants were fi rst- and second-year university students in the Department of International 
Tourism. There were 5 classes: 2 Tourism English classes (fi rst-year students) and 3 Advanced English 
classes (second-year students). Classes for English in the Department of International Tourism are 
streamed according to TOIEC scores. Each class met twice a week for the 15-week semester (30 
classes in total for the semester).
The 2 Tourism English fi rst-year classes were as follows: Class 1 (FY1 hereafter) had 31 students 
(TOEIC score range 305-340); and Class 2 (FY2) hereafter) had 30 students (TOEIC score range 
370-395). The 3 Advanced English second-year classes were as follows: Class 1 (SY1 hereafter) had 
33 students (TOEIC score range 140-305); Class 2 (SY2 hereafter) had 35 students (TOEIC score 
range 425-460); and Class 3 (SY3 hereafter) had 41 students (TOEIC score range 530-665). 
3.2 Procedure
Students were given a handout with a pronunciation activity and a newspaper article for shadowing 
(see example Figs. 1 and 2). This was done each lesson for 22 lessons with the fi rst-year students or on an 
ad hoc basis with the second-year students (15 lessons in total). Phonemes were selected from sources 
such as Thompson (2001), Power (2015), and the authorʼs own observation of mispronunciation of the 
students. The newspaper articles were selected from current news on tourism issues, mainly from The 
Japan Times. 
For the pronunciation, students were instructed on how to use their mouths to make the correct 
pronunciation sounds. This was followed by drilling, and, if appropriate, a short quiz of minimal pairs 
(words with sounds that are often confused such as “l” and “r”, for example, “correct” and “collect”).
For the shadowing, the content of the newspaper articles was abridged and edited (including 
simplifying vocabulary and shortening sentences) to make the content more accessible for the students 
and more practical for shadowing. Before revealing the shadowing article, the students were posed 
one or two questions to engage their interest in the topic. One or two discussion questions on the 
article were also included after the shadowing to wrap up the activity. The original newspaper article 
was included in the handout so that students wanting to read the authentic material could do so. All 
participants were given the same content. For the top level second-year students (SY3), the original 
article was used for the shadowing exercise.
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Figure 1.  Page 1 of an example pronunciation handout.
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Figure 2.  Page 2 of an example pronunciation handout.
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3.3 Survey
The survey was a list of questions asking the students on a 5-point Likert Scale (strongly agree, 
agree, neutral /neither agree nor disagree, disagree, strongly disagree) their opinion about their 
pronunciation, and the shadowing and news articles (see Fig. 1). The survey was given in English 
only, however, the sentences were short and simple, and the students could ask the teacher or their 
classmates for clarifi cation, if necessary.
First-year students were given a survey to complete during class time in the last class of the 
semester (Lesson 30): 30 of 31 FY1 and 28 of 30 FY2 students completed in the survey. First-year 
students were not given a grade for completing the survey, which included feedback on other class 
content.
Second-year students were asked to record their voices early in the semester in Lesson 4, after 2 
lessons with pronunciation activities. They were then given a survey to complete in their own time 
after the last class of the semester (Lesson 30) after recording their voice again and comparing some 
items of pronunciation with the fi rst recording: Regarding participation, 20 of 35 SY1, 14 of 35 SY2, 
and 25 of 41 SY2 students completed in the survey. The second-year students were given 2% of their 
fi nal score for each voice recording (4% in total), and another 2% to complete the survey. The purpose 
of the voice recordings and grading was to engender in the students a greater awareness of their own 
pronunciation and areas needing improvement.
4. Results
The results are summarized in Figures 3 and 4. As shown, the results are generally positive with 
very few disagree and only 1 reporting of strongly disagree. 
????????????????????????????????????
Fi
rs
t-
ye
ar
 s
tu
d
en
ts
 s
tu
d
yi
n
g
 To
u
ri
sm
 E
n
g
lis
h
FY
1:
28
FY
2:
31
A
. P
ro
n
u
n
ci
at
io
n
 a
n
d
 S
h
ad
ow
in
g
S
A
S
A
A
A
N
N
D
D
S
D
S
D
S
A
S
A
A
A
N
N
D
D
S
D
S
D
A
1.
 T
h
e 
p
ro
n
u
n
ci
at
io
n
 p
ra
ct
ic
e 
h
el
p
ed
 im
p
ro
ve
 m
y 
p
ro
n
u
n
ci
at
io
n
.
8
29
%
15
54
%
4
14
%
1
4%
0
0%
4
13
%
25
81
%
2
6%
0
0%
0
0%
A
2.
 T
h
e 
sh
ad
o
w
in
g
 h
el
p
ed
 im
p
ro
ve
 m
y 
sp
ea
ki
n
g
 
rh
yt
h
m
.
6
21
%
18
64
%
3
11
%
1
4%
0
0%
5
16
%
20
65
%
6
19
%
0
0%
0
0%
A
3.
 T
h
e 
n
ew
s 
ar
ti
cl
es
 o
n
 t
o
u
ri
sm
 w
er
e 
in
te
re
st
in
g
.
8
29
%
12
43
%
8
29
%
0
0%
0
0%
8
26
%
15
48
%
7
23
%
1
3%
0
0%
A
4.
 T
h
e 
n
ew
s 
ar
ti
cl
es
 o
n
 t
o
u
ri
sm
 g
av
e 
m
e 
n
ew
 
id
ea
s.
4
14
%
14
50
%
8
29
%
2
7%
0
0%
4
13
%
18
58
%
8
26
%
1
3%
0
0%
A
5.
 L
is
te
n
in
g
 t
o
 m
y 
vo
ic
e 
w
as
 u
se
fu
l. 
(Q
u
es
ti
o
n
s 
fo
r 
S
Y
1,
 S
Y
2,
 a
n
d
 S
Y
3 
o
n
ly
.)
*
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
A
6.
 I 
w
an
t 
to
 d
o
 m
o
re
 p
ro
n
u
n
ci
at
io
n
 a
ct
iv
it
ie
s 
in
 
th
e 
fa
ll.
7
25
%
11
39
%
10
36
%
0
0%
0
0%
2
6%
13
42
%
16
52
%
0
0%
0
0%
A
7.
 I 
w
an
t 
to
 d
o
 m
o
re
 s
h
ad
o
w
in
g
 p
ra
ct
ic
e 
ac
ti
vi
ti
es
 
in
 t
h
e 
fa
ll.
8
29
%
10
36
%
10
36
%
0
0%
0
0%
1
3%
17
55
%
10
32
%
3
10
%
0
0%
A
8.
 I 
w
an
t 
to
 d
o
 m
o
re
 n
ew
sp
ap
er
 a
rt
ic
le
s 
o
n
 
to
u
ri
sm
 in
 t
h
e 
fa
ll.
5
18
%
11
39
%
12
43
%
0
0%
0
0%
2
6%
15
48
%
11
35
%
2
6%
1
3%
B
. Y
o
u
r V
o
ic
e
S
A
S
A
A
A
N
N
D
D
S
D
S
D
S
A
S
A
A
A
N
N
D
D
S
D
S
D
B
1.
 M
y 
p
ro
n
u
n
ci
at
io
n
 o
f 
"l
" 
an
d
 "
r"
 is
 b
et
te
r.
4
14
%
14
50
%
8
29
%
1
4%
1
4%
6
19
%
18
58
%
6
19
%
1
3%
0
0%
B
2.
 M
y 
p
ro
n
u
n
ci
at
io
n
 o
f 
"b
" 
an
d
 "
v"
 is
 b
et
te
r.
7
25
%
13
46
%
7
25
%
1
4%
0
0%
8
26
%
17
55
%
6
19
%
0
0%
0
0%
B
3.
 M
y 
p
ro
n
u
n
ci
at
io
n
 o
f 
"T
h
" 
is
 b
et
te
r.
7
25
%
12
43
%
8
29
%
1
4%
0
0%
4
13
%
23
74
%
4
13
%
0
0%
0
0%
B
4.
 M
y 
sp
ea
ki
n
g
 r
hy
th
m
 is
 s
m
o
o
th
er
.
3
11
%
13
46
%
8
29
%
3
11
%
1
4%
2
6%
20
65
%
7
23
%
2
6%
0
0%
B
5.
 M
y 
sp
ea
ki
n
g
 s
p
ee
d
 is
 f
as
te
r.
2
7%
13
46
%
9
32
%
2
7%
2
7%
0
0%
17
55
%
13
42
%
1
3%
0
0%
K
ey
: S
A
: S
tr
o
n
g
ly
 a
g
re
e,
 A
: A
g
re
e,
 N
: N
eu
tr
al
 (
N
ei
th
er
 A
g
re
e 
n
o
r 
d
is
ag
re
e)
, D
: D
is
ag
re
e,
 S
D
: S
tr
o
n
g
ly
 d
is
ag
re
e
*T
h
is
 q
u
es
ti
o
n
 is
 in
cl
u
d
ed
 h
er
e 
w
it
h
 n
o
 d
at
a 
so
 o
th
er
 it
em
s 
ca
n
 m
o
re
 e
as
ily
 b
e 
co
m
p
ar
ed
 b
et
w
ee
n
 F
Y
1-
2 
an
d
 S
Y
1-
3.
Fi
gu
re
 3
.  
Fi
rs
t-
ye
ar
 s
tu
de
nt
 r
es
po
ns
es
??????????????????????????????????????????????????????????? ???
S
ec
o
n
d
-y
ea
r 
st
u
d
en
ts
 s
tu
d
yi
n
g
 
A
d
va
n
ce
d
 E
n
g
lis
h
SY
1:
   
 2
0
SY
2:
   
 1
4
SY
2:
   
 2
5
A
. P
ro
n
u
n
ci
at
io
n
 a
n
d
 S
h
ad
ow
in
g
S
A
S
A
A
A
N
N
D
D
S
D
S
D
S
A
S
A
A
A
N
N
D
D
S
D
S
D
S
A
S
A
A
A
N
N
D
D
S
D
S
D
A
1.
 T
h
e 
p
ro
n
u
n
ci
at
io
n
 p
ra
ct
ic
e 
h
el
p
ed
 
im
p
ro
ve
 m
y 
p
ro
n
u
n
ci
at
io
n
.
1
5%
7
35
%
12
60
%
0
0%
0
0%
4
29
%
7
50
%
3
21
%
0
0%
0
0%
4
16
%
13
52
%
7
28
%
1
4%
0
0%
A
2.
 T
h
e 
sh
ad
o
w
in
g
 h
el
p
ed
 im
p
ro
ve
 
m
y 
sp
ea
ki
n
g
 r
hy
th
m
.
1
5%
5
25
%
14
70
%
0
0%
0
0%
3
21
%
4
29
%
7
50
%
0
0%
0
0%
3
12
%
14
56
%
6
24
%
2
8%
0
0%
A
3.
 T
h
e 
n
ew
s 
ar
ti
cl
es
 o
n
 t
o
u
ri
sm
 w
er
e 
in
te
re
st
in
g
.
2
10
%
10
50
%
8
40
%
0
0%
0
0%
3
21
%
8
57
%
3
21
%
0
0%
0
0%
7
28
%
16
64
%
2
8%
0
0%
0
0%
A
4.
 T
h
e 
n
ew
s 
ar
ti
cl
es
 o
n
 t
o
u
ri
sm
 g
av
e 
m
e 
n
ew
 id
ea
s.
2
10
%
7
35
%
10
50
%
1
5%
0
0%
1
7%
8
57
%
5
36
%
0
0%
0
0%
8
32
%
13
52
%
3
12
%
1
4%
0
0%
A
5.
 L
is
te
n
in
g
 t
o
 m
y 
vo
ic
e 
w
as
 u
se
fu
l. 
(Q
ue
st
io
ns
 fo
r 
S
Y
1,
 S
Y
2,
 a
nd
 S
Y
3 
on
ly
.) 
3
15
%
8
40
%
9
45
%
0
0%
0
0%
2
14
%
6
43
%
5
36
%
1
7%
0
0%
1
4%
16
64
%
8
32
%
0
0%
0
0%
A
6.
 I 
w
an
t 
to
 d
o
 m
o
re
 p
ro
n
u
n
ci
at
io
n
 
ac
ti
vi
ti
es
 in
 t
h
e 
fa
ll.
2
10
%
8
40
%
10
50
%
0
0%
0
0%
3
21
%
5
36
%
5
36
%
1
7%
0
0%
1
4%
7
28
%
10
40
%
7
28
%
0
0%
A
7.
 I 
w
an
t 
to
 d
o
 m
o
re
 s
h
ad
o
w
in
g
 
p
ra
ct
ic
e 
ac
ti
vi
ti
es
 in
 t
h
e 
fa
ll.
2
10
%
9
45
%
9
45
%
0
0%
0
0%
2
14
%
6
43
%
5
36
%
1
7%
0
0%
4
16
%
9
36
%
7
28
%
5
20
%
0
0%
A
8.
 I 
w
an
t 
to
 d
o
 m
o
re
 n
ew
sp
ap
er
 
ar
ti
cl
es
 o
n
 t
o
u
ri
sm
 in
 t
h
e 
fa
ll.
2
10
%
10
50
%
8
40
%
0
0%
0
0%
1
7%
4
29
%
7
50
%
2
14
%
0
0%
5
20
%
11
44
%
6
24
%
3
12
%
0
0%
B
. Y
o
u
r V
o
ic
e
S
A
S
A
A
A
N
N
D
D
S
D
S
D
S
A
S
A
A
A
N
N
D
D
S
D
S
D
S
A
S
A
A
A
N
N
D
D
S
D
S
D
B
1.
 M
y 
p
ro
n
u
n
ci
at
io
n
 o
f 
"l
" 
an
d
 "
r"
 is
 
b
et
te
r.
2
10
%
14
70
%
4
20
%
0
0%
0
0%
1
7%
7
50
%
6
43
%
0
0%
0
0%
4
16
%
15
60
%
5
20
%
1
4%
0
0%
B
2.
 M
y 
p
ro
n
u
n
ci
at
io
n
 o
f 
"b
" 
an
d
 "
v"
 is
 
b
et
te
r.
1
5%
15
75
%
4
20
%
0
0%
0
0%
1
7%
6
43
%
7
50
%
0
0%
0
0%
4
16
%
14
56
%
6
24
%
1
4%
0
0%
B
3.
 M
y 
p
ro
n
u
n
ci
at
io
n
 o
f 
"T
h
" 
is
 b
et
te
r.
1
5%
10
50
%
9
45
%
0
0%
0
0%
1
7%
8
57
%
3
21
%
2
14
%
0
0%
2
8%
13
52
%
8
32
%
2
8%
0
0%
B
4.
 M
y 
sp
ea
ki
n
g
 r
hy
th
m
 is
 s
m
o
o
th
er
.
1
5%
11
55
%
8
40
%
0
0%
0
0%
1
7%
7
50
%
5
36
%
1
7%
0
0%
4
16
%
8
32
%
12
48
%
1
4%
0
0%
B
5.
 M
y 
sp
ea
ki
n
g
 s
p
ee
d
 is
 f
as
te
r.
2
10
%
9
45
%
8
40
%
1
5%
0
0%
3
21
%
4
29
%
4
29
%
3
21
%
0
0%
4
16
%
6
24
%
13
52
%
2
8%
0
0%
K
ey
: S
A
: S
tr
o
n
g
ly
 a
g
re
e,
 A
: A
g
re
e,
 N
: N
eu
tr
al
 (
N
ei
th
er
 A
g
re
e 
n
o
r 
d
is
ag
re
e)
, D
: D
is
ag
re
e,
 S
D
: S
tr
o
n
g
ly
 d
is
ag
re
e
Fi
gu
re
 4
.  
Se
co
nd
-y
ea
r 
st
ud
en
t r
es
po
ns
es
????????????????????????????????????
The majority of students in the two fi rst-year classes and the two higher-level second-year classes 
reported the activities helped improve their pronunciation and speaking rhythm, fi rst-year students 
reporting so better than second-year students. For Question A1 (pronunciation activities helped), 
strongly agree and agree combined results were as follows: FY1-83%, FY2-94%, SY1-40%, 
SY2-79%, and SY3-68%. For Question A2 (shadowing helped), strongly agree and agree combined 
results were as follows: FY1-85%, FY2-81%, SY1-30%, SY2-50%, and SY3-68%.
The majority of students of all classes reported improved pronunciation of key phonemes (l/r, 
b/v, and th), and the majority of students of all classes except for the highest level second-year class 
reported smoother and faster speaking. For Question B1 (improved l/r pronunciation), strongly 
agree and agree combined results were as follows: FY1-64%, FY2-77%, SY1-80%, SY2-57%, and 
SY3-76%. For Question B2 (improved b/v pronunciation), strongly agree and agree combined results 
were as follows: FY1-71%, FY2-81%, SY1-80%, SY2-50%, and SY3-72%. For Question B3 (improved 
th pronunciation), strongly agree and agree combined results were as follows: FY1-68%, FY2-87%, 
SY1-55%, SY2-62%, and SY3-60%. For Question B4 (improved speaking rhythm), strongly agree and 
agree combined results were as follows: FY1-57%, FY2-71%, SY1-60%, SY2-57%, and SY3-48%. 
For Question B5 (improved speaking speed), strongly agree and agree combined results were as 
follows: FY1-53%, FY2-55%, SY1-55%, SY2-50%, and SY3-40%.
All classes reported the news articles were interesting (Question A3). strongly agree and agree 
combined results for this question were as follows: FY1-72%, FY2-74%, SY1-60%, SY2-78%, and 
SY3-92%.
5. Discussion 
Japanese learners of English tend to focus heavily on grammar rather than speaking skills in junior 
high and high schools. If students have had the opportunity to study abroad for some length of time, 
they may acquire relatively good English pronunciation, although this is not always the case. Poor 
pronunciation can hinder communication with English speakers regardless of the level of English of 
the student. The literature suggests that expressly teaching of pronunciation is one way to address this 
issue.
The English classes for Tourism English and Advanced English tend to focus on the 4 skills of 
reading, writing, listening, and speaking. While the texts used do have a pronunciation focus each 
chapter, it is limited in scope and usually not connected with other content. The purpose of this study 
was to incorporate express teaching of pronunciation of commonly mispronounced phonemes together 
with shadowing to improve rhythm, intonation, and stress. To make the pronunciation activities 
relevant and engage the students, they were done in conjunction with newspaper articles on current 
tourism issues.
The results were positive in that most students self-reported the pronunciation and shadowing 
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activities improved their pronunciation and speaking rhythm, especially among fi rst-year students. 
Only higher-level second-year students reported less improvement in speaking rhythm and speed, 
which may be because of their higher level. Although more lower-level second-year students reported 
the pronunciation and shadowing activities did not help, this was countered in the questions addressing 
specifi c areas. This contradiction may have been by lack of clear understanding of the question.
Although this study was fairly crude in terms of construction and evaluation, the results suggest that 
pronunciation and speaking activities are a worthwhile addition to the curriculum to improve students  ʼ
overall fl uency in English, especially for fi rst-year students. A more rigorous study with controls and 
objective evaluation should be carried out to confi rm this.
6. Implications and Limitations
There are a number of limitations in this study.  Firstly, there were no control groups: all students 
did the same activities.  Secondly, there was no objective measurement of learners  ʼpronunciation 
and fl uency either before or after the activities: learners  ʼwere only asked to self-report.  A future 
study should include proper control groups although this may be diffi cult as classes are streamed 
according to TOEIC scores and so cannot be exactly matched. Moreover recording and evaluating 
students  ʼpronunciation levels before and after the shadowing activities would enable proper statistical 
evaluation. It may also be useful to compare the results of male and female participants to identify if 
there are any gender differences.
7. Conclusion
Raising awareness of correct pronunciation together with shadowing is a worthwhile exercise 
to improve learners  ʼpronunciation and speaking rhythm, as many studies have shown. To engage 
students on topics related to their major, in this case tourism, also helped motivate students to engage 
in the task, which provided a break from the routine of using the text in class. Students of all levels 
could benefi t by doing these activities.
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